The case of the Great Lakes School

An ideal operator to manage the urgency of integration
The Popular Schools are private adult training centres
that provide general training courses (at secondary
level) and sometimes specific or even professional
courses (often in the field of cultural or social
services). These schools were founded in the 18th
century, like in some other countries in Northern
Europe, to provide access to education for peasants
and less educated workers. Today there are more
than 150 scattered all over the case country.
The Popular Schools are not integrated into the
national school or university system. They decide on
their own pedagogical approach (based on training in
small groups and group discussions, combining
theory and practice) in a democratic spirit (they give importance to dialogue, require the active
participation of students). They apply their own evaluation system, independent of the national
grading and diploma system. They are associations, financed by the regional institutions and
generally work in close proximity to the surrounding civil society.
During the last decade, the Popular Schools have, however, more and more often engaged in public
tenders, at national or territorial level, and consequently implemented some courses meeting very
specific criteria. A certain number of schools have, for example, set up language courses for
immigrants or introductory/preparation modules to vocational training for newcomers.
In 2014, when the country has to cope with the arrival of a large number of refugees and migrants,
the National Employment Agency considers the Popular Schools as a partner of choice, to help it
assume the responsibility of implementing the integration programs to which any migrant / statutory
refugee is normally entitled and for which the local employment agencies are responsible all around
the country. For its part, the national organisation of Popular Schools sees in the support of refugees
arriving in the territories an opportunity for the schools to develop their activity. They are also
convinced that the values and the pedagogical approach of the Popular Schools are particularly
adapted to the needs of this new audience. A national convention is thus concluded between the
two organizations specifying that the National Employment Agency will finance each year 3500
training courses in the Popular Schools of the country for newcomers accompanied within the
framework of the national integration program. The agreement aims at a six-month full-time training
that must combine language training with professional guidance and work preparation activities.
Difficult decision at the Great Lakes School
The Great Lakes school is very interested in the initiative. With four other Popular Schools, it is
located in the High West Region, a rural and forested region, with a wild and grandiose nature which
makes it a very touristic destination. In addition to education at secondary school level, it provides
vocational training mainly related to landscape maintenance, forestry, tourism but also training in

the sector of personal and elderly care. The school has no experience of training nor accompanying
migrants but the management team is open to issues of cultural diversity and solidarity via
experiences of international collaboration. The previous year, one of the deputy directors
participated in a transnational project to reflect on the design of socio-professional orientation
courses for new arrivals. The school capitalised ideas and tools that could be directly transmitted to
the teams.
Thus yes of course, the management team is aware and interested in setting up training for
newcomers. But still they hesitate. Unlike other Popular Schools in the region, the Great Lakes school
has never set up a language course for new arrivals and does not have skills in the domain. The
agreement states a renewing and re-discussing of the funding each year, and the management does
not dare take the risk of employing a specialised trainer without longer financial insurance.
Finally, the school does not begin such training for newcomers until 2018 after it received the
spontaneous application from a foreign teacher. Professor of Arabic in his country before leaving it
for several years ago, this person masters the national language and has the project to integrate a
teacher training at the university to qualify as a
teacher in his new country. For this he needs
to find a place for practice in a school.
How to organise the implementation of the
training?
The national agreement specifies the format of
the course (6 months full-time) and the
number of hours to devote to each area
(language,
vocational
guidance
and
preparation for employment). The local
employment agency decides whom it sends for training. For the rest, it is the schools that decide on
the internal organization of the accompaniment, the training scheme and the methodology used. A
professional plan must be drawn up for each beneficiary at the end of the training for the attention
of the local employment agency adviser who coordinates the entire integration pathway for each
beneficiary.
The school got an annual funding for thirty training places, which corresponds to two successive
groups of 15 people maximum. The school judges that it can support these groups with a team of
two people.
On this basis, what tandem to constitute with the recruited teaching trainee? In its contacts with the
local employment agency, the management understood that due to a lack of places in the local basic
language course, the agency will send all new arrivals with very little or no knowledge of the host
language. A strong emphasis must therefore be placed during training on language learning. The
school therefore decides to give one of its language teachers the pedagogical responsibility and the
organization of the training. Today's training includes language lessons, practical activities and
exercises in groups, lots of group discussions as well as individual dialogues so that everyone can
outline their professional project. Even if each of the both trainers has time alone in class or face to
face with the beneficiaries, they still lead most of the course in tandem - the teaching trainee having
alternately the role of language trainer and language tutor in others areas of training.
One of the directors, the one who participated in the European project mentioned above, was and is
a support to organize and equip the program. Different people from the management and the
educational team of the school are called upon to intervene for the beneficiaries within the

framework of different group or intergroup activities of the school or in a more targeted way in the
accompaniment.
The challenges for the school and the trainers
The main challenge of the school for the
implementation of this training is related to
the orientation and professional preparation
of the beneficiaries. How to guide people
whose level of education is often very low, and
who moreover does not know or little the
language, in a rural area where the range of
jobs offered is quite limited? This supposes a
very long way for the beneficiaries until
obtaining a job. To reach the objective
concerning the "preparation for work" of the
beneficiaries, the school has identified short
training courses in particular in health and
personal care, a sector which has needs and
which migrants can thus integrate “more
quickly”. The team and other people intervening by the groups are thus encouraged and supported
by the management to inform and motivate beneficiaries to move towards this type of path. This is
done in the framework of reinforced dialogue and individual support and it works rather well.
The daily difficulty encountered by the accompaniment is to manage the diversity within the groups
in terms of level of education, and with regard to mother tongues and cultural attitudes. The
management raised the issue with the local employment agency that is responsible for recruitment
according to the agreement, asking for more homogeneous level of mastering the language. But the
various advisers of the agency nevertheless continued to send newly arrived people, as there were
not enough places in the basic municipal language course. At most, the school has managed to
accommodate better gender balance, that is to say more women in the latter groups.
Internally, this diversity argues in favour of the creation of sub-groups but it is difficult to organize in
a small group of fifteen people and the school does not really find good solutions - apart from
individualizing the accompaniment as much as possible. The four successive groups so far have
shown increasing diversity in terms of origins and therefore the languages spoken, and the groups
would need several tutors speaking other languages than Arabic. On this issue, management has
started to consider collaborating with other schools in the region to form a team of language tutors
who each are fluent in different languages.
If the school and its trainers are convinced of the added value of their teaching methods and their
values of democratic participation to support this type of audience, they nevertheless come up
against cultural attitudes and prejudices among the beneficiaries, about what should be the
educational methods. In other words, participation, dialogue, etc. which form the basis of the
school's pedagogical approach are elements that the public of beneficiaries do not necessarily
associate with what real training should look like. In the first groups the school encountered with
absences, late venue or other nonchalant attitudes with regard to the training situation.
Management had to support the accompaniment team and intervene to establish / recall clear rules
on these issues.

Inform and capitalise

Recently the local employment agency said that given the less arrivals of migrants into the region,
funding for training in the Great Lakes School would not be renewed at the end of the year. The
collaboration envisaged with other schools in the Rrgion to share and organize the necessary
language tutoring is therefore no longer current.
Anyway the management of the school believes that these two years of migrant training have
learned a lot to the school and its teams on the needs and specificities of migrants and refugees.
They find that the school and its management have really upgraded skills to support this audience.
Despite certain cultural obstacles encountered, the
management and the team reinforced their conviction that
their values and methodology are particularly suited to
support the integration of migrants and refugees.
The management also made sure to make a targeted
communication on its working method with the migrants
and on its results, at each opportunity to meet the local
actors (meetings organized by the region and also by the
municipality with all the actors working with the
integration of migrants; contacts with employers and local associations, etc.). Today, it considers that
the environment has understood the added value that the school can bring in the effort to integrate
migrants and refugees, and it intends to capitalize on this « image ». Actually, the management is
building an offer which it intends to propose to the Municipality: It is a general training which would
allow migrants who already have a basic level in the national language, to acquire a high school
grade.

